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55
Year 7 students were 

involved in the project (2 
top set classes). 

10  
WEEKS

of project time. From 
September to November 

11th when the final 
exhibition was held.

100
visitors attended the 

final exhibition, including 
the local Mayor and 

councillors. 

“To the students of Year 7,

On behalf of the Goole First World War Research group I would 
like to thank you for the presentation of your work as part of REAL 
Projects in looking at the history of the First World War. 

The results of your work should be commended, as it was put 
together very well, in a manner that was both thought provoking 
and emotive [….] It is very good to know that the knowledge and 
history of the First World War is being carried on by a younger 
generation. 

With very best regards,
Chris Laidler
Chair, Goole First World War Research Group”

Particularly strong on: 

 Community involvement

 Significant content 

  Student-created final product

 Public exhibition

GOOLE HIGH SCHOOL ACADEMY, UK 

REMEMBRANCE DAY PROJECT: 
SHOULD WE REMEMBER?



THE STORY
The idea for the ‘Should We Remember?’ 
project came mainly from Goole High 
School’s English department, who were 
studying Private Peaceful in Year 7 and 
wanted to be able to incorporate this 
curriculum content into the project. The 
project involved the English, History, Music 
and Drama departments. 

At first the teachers felt overwhelmed by the task at 
hand, since this was the first project that they had had 
to design and deliver. “It was terrifying”, recalls Jayne 
Davison, History teacher and REAL Projects Lead at 
Goole. “But we just had no choice but to jump in with 
both feet. And in the end I think that was the best way. 
It was a steep learning curve, but we got there in the 
end.”

The project idea started out as being loosely about 
‘conflict’, and evolved from there. It was decided that 
the work could tie in with Remembrance Day, and that 
an exhibition to showcase the students’ outputs would 
be held, appropriately, on 11th November. 

With this deadline looming, students and teachers 
set to work. The entry event took the form of a visit to 
the local Cenotaph, where the students were able to 
identify topics that they would be interested to explore 
further. 

In History, they chose subjects that ranged from the role 
of animals in WWI to what life was like in the trenches, 
and wrote a piece of extended writing about this topic 
based on further independent research. 

In English, students interviewed members of the local 
community about their connections with war. This could 
include members of their own family who had fought 
in World Wars One and Two, but also people with 
experience of more recent conflicts such as those in Iraq 
and Afghanistan. On the basis of these interviews, the 
students wrote pieces of imaginative writing and paired 
them with an emotive image, to be displayed at the 
exhibition. 

In Drama and Music, students created performances for 
the exhibition evening, as part of which they researched 
recruitment songs and the use of musical instruments 
on the battlefield. Community involvement was a strong 
emphasis of the project throughout. Students were 
encouraged to gather ideas, insights and knowledge 
from people in the local community, and also had 
the opportunity to meet members of the Goole World 
War One Society and local branch of the Royal British 
Legion, both of whom had stands at the final exhibition.
 
On November 11th, the school opened its doors for 
the public exhibition, welcoming over 100 visitors 
who flocked to see the students present their work and 
perform in front of a large audience. For both teachers 
and students, this was a true highlight of the project, 
when all of the hard work and effort of the past weeks 
seemed to come together. “There was a real buzz 
about the evening,” recalls Jayne. “I think we all felt an 
incredible sense of achievement.” 
 

 How it was planned 
• The teachers responsible for the project 

worked together at the outset to decide on the 
essential question and decide on what they 
would produce for the final exhibition. Beyond 
this they had minimal time for collaborative 
planning.

• They did however try to have weekly check-ins 
to discuss how the work was progressing.  

• Music and drama occasionally merged 
classes. This was an arrangement that was 
enabled by the existing timetable set-up, with 
music and drama being scheduled during the 
same one-hour slot. 

 How it was assessed 
• Literacy was the core skill that students developed 

during the course of the project, with a particular 
focus on good paragraph construction.

• The teachers assessed the students’ final pieces of 
work.  

• Some critique and multiple drafting was utilised 
during the course of the project, but teachers 
generally felt that there was not enough time to 
do this effectively. 

IMPACT 
Goole High School Academy has been able to significantly 
strengthen its ties with local families, groups and institutions 
through REAL Projects.

In addition to the school’s well-attended Remembrance Event, for example, much 
of the students’ work was subsequently put on display in Goole Library in order to 
commemorate the Centenary of World War One.  

In addition, an Arts and Community Officer at the local council heard about the 
Remembrance Day project and approached the school independently to propose that 
the students be involved in a public event that she was organising.  Their involvement 
could enable students to qualify for an Ofqual Arts Accreditation. As Jayne 
Davison comments, “it feels like our engagement with the local community is really 
snowballing.”

 

Successes
The power of exhibition

Despite feeling “rushed” by the 11th 
November deadline, the teachers 
nonetheless remember the exhibition 
as a definite highlight of the project. 
They were extremely impressed by 
and proud of the students, who 
conducted themselves with high 
levels of professionalism on the day 
of the exhibition and displayed 
unexpected levels of confidence in 
their performance and oracy skills. 

For teachers as well as students, 
getting feedback from parents and 
other members of the local community 
on the work was very rewarding. 
Several parents commented that the 
quality of the work seemed to be 
fitting of much older students. 

 

REFLECTION
Challenges 
Relinquishing control 

For Jayne Davison, a History teacher, 
it was challenging not to fall into the 
role of “teacher” rather than giving 
the students genuine ownership over 
and control of their work. 

This was particularly difficult because 
of the choice of subject matter: in 
History, students do not usually study 
World War One until Year 9. Jayne 
was initially vocal in her concerns 
about this, fearing that the topic was 
unsuitable for a Year 7 group.

She subsequently admitted, however, 
that she needn’t have worried: the 
students coped well with the content 
and surpassed her expectations 
about what they could achieve. 

 

Lessons & next steps 

Next year at Goole High School 
Academy, REAL Projects is due to be 
rolled out across the whole of the Year 
7 year group, having been first tested 
with the two top sets.  Teachers are 
planning to implement the following 
changes to their approach: 

• Build in more collaborative 
planning time for teachers and 
make better use of protocols such 
as the project tuning protocol in 
order to ensure that the project 
design is robust.

• Offer students more support with 
research, since teachers found that 
the students’ research skills varied 
widely, and many struggled to 
come up with interesting research 
topics. 

• Convene a parent panel to offer 
critique of students’ work. 

“I am very proud to 
have my work displayed 
and for members of my 
family and other people 

to come and see it.” 

Ewan Duffy, 11
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Silence 
Lia Collins, Year 7 

I remember it all like it was just yesterday. I remember 
the silence in my village. All of the children stopped 
playing, the women stopped talking and the men 
stopped working. There was nothing but the deafening 
silence surrounding us. And, to this very day, I hate 
silence. I’d rather hear the noise of a thousand people 
shouting than the dreadful noise of silence. It scares me. 
All because of that dreadful day. The day that’ll haunt 
me forever. The memory will forever live on in my mind. 
I can’t seem to forget that day, no matter how hard I try.
 
I’m not sure what we all expected. I think we thought 
that there would have been tanks and soldiers with 
guns in the streets, marching, searching for more 
people to join them. I do remember, however, my little 
sister Felicity and me shutting all of the windows and 
locking them, along with the front and back door and 
also shutting the curtains so we couldn’t see outside. 
Everything in our house was silent. Even baby Lottie 
had stopped her wailing. The silence was uneasy, as if 
we were all waiting for somebody to say something. 
Finally, Mother did.

“Don’t worry yourselves! Everything will be fine.” Part 
of me felt reassured and wanted to believe her. But the 
other part of me heard how she said it and knew that 
she herself wasn’t so sure.

For the next few days, everything went back to normal. 
The little ones went to school and us older ones either 
went to work or helped at home. Mother didn’t want 
Felicity to go to school on this one particular day. 
Maybe because she was complaining of stomach 
ache the night before and Mother didn’t want to risk 
it. She sent us into town with her shopping list and a 
bit of money. My best friend Harry and his little sister 
Gemma, who was Felicity’s best friend, came with us 
too. 

We were standing outside Miss Miller’s shop when we 
saw it. Felicity and Gemma had gone in to get the food 
for Mother’s tea that night. We did a double take at 
first. We read and re-read and then re-read again. It 
was then that realisation hit me. The war was real.
When we returned home, I told Mother what I had 
seen. She got a bit edgy when I told her that Harry and 
I were thinking of joining up.

Don’t be so silly. You are not going there, not now, not 
ever, do you understand me?” she said coldly.
“But Mother, it says I will have a wage, and it’ll help 
with the rent of the house. And it won’t be so bad. I’ll 

be home for Christmas, so it’s not that I won’t ever see 
you again.” I told her.

“I agree, the extra wage would be good. But I am not 
carting you off to some unknown place so that you can 
go and shoot at people! No way. You’re staying put.” 
she replied.

That night, all I could see in my mind was that poster. 
It bugged me for some reason. It didn’t belong in 
my dream, but… it was there. It was then I made my 
decision. I was going to war, whether Mother liked it or 
not.

“I think you should tell Mother where you are going, 
Louis.” Felicity said. I turned around to face her and 
shook my head sadly. “She’d stop me from going, 
Felicity. She told me not to, but I know I have to.” I told 
her. Everything was silent as I carried on packing my 
bag. After five minutes of complete silence, Felicity 
spoke.

“I’ll miss you, you know.” She told me. I spun around 
and gave her a hug.  “And I’ll miss you, too. Look after 
Lottie and Mother for me. I’m leaving you in charge, so 
don’t fail me!” I joked.

“Yes Sir!” she replied. I gave her one last hug and I 
was gone. I met Harry at the bus stop. I looked round 
my village one last time. A cart pulled up with loads of 
men in army uniform in the back of it and Harry and I 
hopped on. The cart pulled away, leaving my home, my 
friends, my family in its dust. 

I must have fallen asleep. When I woke up, it shocked 
me to find I was not in my bed. It shocked me to see the 
harsh truth, that this was not a dream, but a reality. I 
was soon to find out it was more of a nightmare.

Once we finally reached our destination, we were told 
to be extra quiet. We were taken into a room and we 
were told what we had to do. Harry and I, because of 
our ages, were told that we would be training the dogs. 
We were told some basic information that we were to 
strap fake bombs onto the dog’s backs and have them 
run under tanks. We were to start right away.

There were a few other people on the job with us, who 
were very nice people. Firstly, I had to train a dog 
named Carl. He was an old dog, but very easy to train. 
I was sorry that he would have to be blown up. Another 
dog, George, was young and very different to Carl. He 

STUDENT WORK EXAMPLE
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was very difficult and kept on running away in his own 
little world. Sometimes the Sergeant would come by. I 
had to pretend that I was training a different dog every 
time, to prevent George from being shot. 

The days turned to weeks, weeks turned to fortnights, 
fortnights turned to months. The scenes each day were 
getting harder to bear. By day I was training dogs, and 
by night I was writing letters to my family. It was weird 
knowing that one day this would all be over.

I woke up at the crack of dawn on 17th November as I 
did every day. Harry and I ran over to the dog training 
station and to the sergeant. 

“Where do you think you’re going?” said the sergeant. 
“To the dog training station, sir.” Harry said. His smile 
faded and so did my own. I was clearly puzzled as to 
why the Sergeant was asking this. He knew that we 
worked with the dogs. He sees us every day at exactly 
the same time. He is old, but his memory can’t go that 
quick, can it?

“Well why would you be going there?” he asked. 
“We work there. Do you not remember, sir?” I asked 
him.
“You mean you used to work there?” He said. He saw 
the puzzled expressions on both of our faces and 
decided to explain what he meant.

“You have been given a sort of promotion. You will no 
longer be working as dog trainers. From now on, you 
will be working on the front line.” He told us.

“But sir! We are barely seventeen! You yourself said that 
two eighteen year olds shouldn’t be fighting on the front 
line!” Harry cried, clearly upset.

“Don’t you dare question me, boy! This was my decision 
and I am not going to change my mind. Good luck. 
Sergeant Howard will be there. He knows that you 
are going over there. Now leave and be quick about 
it. Sergeant Howard will not tolerate you two being 
late.” He told us. Harry opened his mouth to fight back, 
but thought against it. He knew that Sergeant was a 
stubborn man and there was no use Harry trying to get 
us our jobs back. As Harry and I ran off, I dared to look 
back. The Sergeant was watching us run away. There 
was no emotion on his face, as usual. I turned back and 
ran on with Harry. We ran to where Sergeant Howard 
was stood, stony-faced and angry.
“You two were supposed to be here at dawn! What 
took you so long?” His voice boomed.

“We did not know we were supposed to be here, sir.” 
Harry explained.
“That’s Sergeant Howard to you, boy. Come with me, 
quickly.” He ordered. We dared not disobey him. 
He led us into a room with every weapon you could 
imagine. He gave us a short lesson about how to use 
each weapon and then, we were alone.

Harry and I copied some other soldiers and headed 
onto the battlefield.“Bit cruel of Howard to throw 
these two straight in the deep end, don’t you think?” 
we heard on of the men say.

“Yeah, I suppose. They don’t know about the horrors 
of the battlefield.” the other man said.
“Well, they’ll soon learn, won’t they?” the first man 
said.

He was right. We did soon find out.
One week after we were told about the job change, 
Harry and I were sick of it. Life in the trenches was 
awful. We both felt guilty about killing all of the 
Germans. I found everything unbearable. And on 
24th November, things got worse. Way worse.

Harry got up after me that morning, and decided he 
wanted to go and see Sergeant Howard. I begged 
him not to go, but he just wouldn’t listen. I tried to 
explain to him that he was risking his life, but he was 
to stubborn to listen. I decided to give in and let him 
go.
Within the next two minutes I heard a gunshot. I 
heard gunshots a lot each day, so I’m not sure what 
it was about this one… I just knew it was Harry. I 
rushed out of the trench, not caring about my own 
life. I reached Harry. He was laid on the floor, barely 
breathing. There was a wound pouring blood in the 
centre of his chest. He was fighting for his life and 
was losing the battle. He breathed his last breath 
and he was taken away from this cruel world. A 
single tear slid down my cheek before the rain came. 
It was as if the heavens were crying, too. 

Everything around us was silent. The sound which I 
hated the most in the world. Silence. Nothing but a 
deep, dark, eerie silence.

“But sir! We are 
barely seventeen! You 
yourself said that two 

eighteen year olds 
shouldn’t be fighting 

on the front line!” 
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THE CAUSEWAY SCHOOL, UK 

REAL LEARNING WEEK:  

ACROSS THE GENERATIONS: 
NOW AND THEN

480
students from across year 

groups 7, 8 and 9 took 
part in REAL  

Learning Week. 

18 
students chose to take 
part in the Across the 
Generations: Now and 

Then project. 

5 DAYS 
Each project was carried 

out over 5 days.
(equivalent to 30 hours)  

Particularly strong on: 

  Community involvement

  Authentic audience 

  Student-created final product

“I learned from them [the elderly people] that I have to follow 
my dreams and never give up.” 
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THE STORY
The Causeway School’s first REAL Learning 
Week took place from March 24th to 28th 
2014. As part of a training strategy designed 
to expose teachers across the school to 
REAL Projects learning components such as 
multiple drafting and critique and student-
created final product, teachers had to design 
a 5-day project that could be offered to 
students during the REAL Learning Week. 

Together they came up with a total of 36 different 
project ideas, which were advertised to students in a 
brochure. Ideas ranged from an outdoor adventure 
project to a ‘Just Bake’ project, in which students 
could master at least five different baking recipes. The 
students selected a project to take part in based on the 
one that most excited them. 
 
For Zoe Scholl, a Spanish teacher, the process was 
daunting at first. She had not been involved with 
the REAL Projects team up to this point and had 
not received any formal training in REAL Projects. 
Nevertheless, she enjoyed the creativity involved in 
coming up with an exciting project idea that was not 
directly related to her area of professional expertise. 
Teachers were encouraged to choose a topic based 
on their passions, and Zoe “had always wanted to 
do something more for elderly people. They are the 
invisible groups of society, but I had seen some of 
them talking to our students at the bus stop outside our 
school and it gave me the idea that I could design a 
project which reached out to them.”

Zoe contacted Lisa Gillow, a woman responsible for 
running an Age Concern group at a local care home, 

and arranged for students to visit the elderly people 
at their Wednesday club session. After designing the 
project and having her project plan ‘tuned’ by her 
colleagues, she was ready to begin. Zoe advertised 
her project as an opportunity for students to ‘learn new 
skills, break down barriers between the young and 
the old and build positive relationships which will be 
beneficial for everyone.’ 18 students signed up, from 
across year groups 7, 8 and 9. 

The week began with students learning about old 
artifacts and how they might have been used in the 
past.  Zoe sourced old items from charity shops, 
including a typewriter, bed pan and old paintings. 
They also discussed ways in which elderly people are 
presented in the news and media, by watching video 
clips and discussing ‘Gangsta Granny’, a new BBC 
show that was coincidentally aired around the same 
time. 

Wednesday was the day that the students visited the 
elderly people in the care home. For both teachers and 
students, this was a memorable experience. Students 
prepared questions and activities for the elderly people, 
with an emphasis on sharing knowledge ‘across the 
generations’, teaching elderly people how to use iPads 
and mobile phones, for example, while also listening to 
the elderly people’s stories. 

Days 4 and 5 of REAL Learning Week involved the 
students putting together a digital book to showcase 
their experience and what they had learnt during the 
week. Different members of the group were assigned 
different roles, including manager, photographer and 
editor. Using www.blurb.com, they retold the story of 
their week, with the intention that the booklet be shared 
with the elderly people that they met. 
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 How it was planned 
• Teachers were offered two after-school sessions 

during which they received training in REAL 
Projects from coaches. 

• Teachers also took part in a project tuning 
session, during which their colleagues offered 
feedback and ideas about how to improve 
their project plans. Zoe found this session par-
ticularly valuable, with colleagues suggesting 
that she make the day with the elderly people 
more structured, and consider making a digital 
booklet about what the students had learnt 
during the week rather than a film, which 
would be more resource-intensive. 

 How it was assessed 
• There was no formal assessment of work as part 

of the Now and Then project, though in other 
projects offered as part of REAL Learning Week, 
students were given the opportunity to gain qual-
ifications. In ‘Amazing Adventure’, for example, 
a project designed around outdoor activities, 
students gained a Leaders Award. 

IMPACT 
For Zoe, a key impact of the work was the effect that it had on 
her own professional practice and attitude towards project 
based learning. She is now keen to embed REAL Projects learning 
strategies in her day-to-day teaching, and has already begun to 
design homework tasks as projects that ask students to design 
their own research topics and pursue their own lines of enquiry. 

As a result of these changes, Zoe feels that she has already noticed differences 
in the students’ levels of engagement: quality of work is higher and homework 
completion rates have also increased. Zoe says: “The techniques we learnt about 
through REAL Learning Week just make sense – giving students more ownership 
over their work and engagement with real world issues increases their interest 
in what they’re learning, their performance, and their academic outcomes. It’s 
simple, but really powerful.” 

. 
 

Successes
Learning beyond  
school walls

“Words just cannot describe how 
amazing that day [at the Vernon and 
Lee care home] was. That was a real 
‘wow’ moment.”

Zoe felt that the knowledge exchange 
that took place on that day helped 
the students to see the elderly in a 
more respectful way. As a teacher, 
she also felt that she developed a 
deeper appreciation of the community 
as a rich resource that could and 
should be drawn on in order to 
support students’ learning.  

REFLECTION
Challenges 
Need for new skills and 
competencies

For many teachers, including Zoe, 
the process of planning the project 
was stressful. Zoe was unpractised 
in having to design activities to fill a 
whole week and felt she did not have 
time to do a sufficiently thorough job. 

“I’m naturally a perfectionist,” she 
says, “so it was hard for me to do 
the project in what felt like quite a 
rushed way.”  

Putting together the digital booklet 
was also difficult, since it meant 
having to get to grips with unfamiliar 
software. Zoe felt that the end 
product looked a little amateurish. 

 

Lessons & next steps 

Currently The Causeway has a scheme 
whereby students go into local primary 
schools to support pupils in schools. 
Following the ‘Across the Generations’ 
project, and at the request of the 
students, Zoe has asked that the 
school implement a similar scheme 
that enables students to spend time 
with elderly people in care homes. The 
school has provisionally agreed to this 
idea and it is due to be followed up in 
the upcoming school year. 

Given the opportunity to run this project 
again, Zoe would focus on ensuring 
that the end product looks really 
professional. “It’s simple things like 
the fact that the book is missing a title 
page!” Zoe says. She feels that these 
kinds of omissions could be avoided in 
future iterations of the project, now that 
she has some experience in using the 
technology.
. 

“I feel that my 
professional practice 

has been transformed.”

Zoe Scholl, teacher at 
The Causeway School
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Amy Baker 

Out of the experience I have learnt that some of the elderly 
have quite a lot of stories to tell about when they were my 
age and what they used to do to enjoy themselves. We also 
had an opportunity to meet the Land Army Girls in the Cafe 
at the William and Patricia Venton Centre.

I met a man called Peter (82) and he told me a lovely life 
story about himself which I found very interesting and 
emotional. He told me to follow my dreams and to stay in 
school. He really valued education.

The conversation I had with Peter was definitely the highlight 
of my day as he was very kind and talkative. Peter had never 
seen nor used a mobile phone before, so I decided to teach 
him how to take a picture of himself.

It took him a while to understand how it worked, however he 
eventually managed to take a picture.

I can imagine that it would be the same for me if I could go 
back in time to learn how to use a sliding ruler to do maths.

STUDENT WORK EXAMPLE

“He told me to follow 
my dreams and to stay 

in school. He really 
valued education.” 
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SCHOOL 21, UK 

WW1 EXHIBITION PROJECT: 

WHAT WERE THE CONFLICTS 
IN WORLD WAR ONE?
“Students were exposed to higher expectations and were 
stepping up to them”.

75 
Year 8 students 

involved in the project

“The student created 
final product was 

a driver, a ‘big 
experience’ that got 
students curious”

The exhibition was 
attended by: 

Parents
Members of the 
Territorial Army

The Newham Mayor
Jeremy Paxman

The teaching faculty
 

Particularly strong on: 

  Community involvement

  Authentic audience 

  Student-created final product
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THE STORY
The Year 8 School 21 World War One Project 
was a creative mix of Arts and Humanities, 
inspired by this year’s Centenary of the Great 
War.  

This ambitious project focused on the variety of conflicts 
within the war, not only in military terms but also on a more 
individual level. Students were given license to interpret 
‘conflict’ in a wider sense of the term, encouraging them to 
utilise their creative thinking and freedom for ideas. 

The final exhibition was divided into zones: Causes; Paths 
of Glory; Trench life; Front line; Consequences, covering 
important historical content, while extending the study to 
more explorative learning around individuals’ experiences 
during the war.  

The teachers became more like tutors/mentors, offering 
three workshops in the first half term; exposing students 
to the relevant historical context, art-based elements and 
personal stories. In these workshops, historical content was 
covered and the primary task of producing expressionist 
drawing that represented an individual’s experience during 
the war was completed. 

Students were able to develop a sense of ownership by 
choosing their own role in the project. They took on the 
responsibilities of an exhibition designer, tour guide or 
historian. Students could further opt-in to the project in the 
second half of the term, choosing to be responsible for 
installation, performative and digital media or 2D drawing 
for the final exhibition.

The extent to which the project had transformed the space 
blew many people away. The students truly excelled 
themselves.  

 How it was planned 
• Multiple drafts and critiques early on (two 

holidays in advance) to ensure flexibility.
• Followed the tuning process protocol: worked 

really well. 
• On-going discussion between 3 teachers. 
• Met every week with a protocol of coming with 

questions needing answers.
• Autonomy for specific groups that the individ-

ual teacher was responsible for (led to more 
personalised processes). 

• Continuous process: refreshing ideas, constant 
action research and adapting aspects of the 
projects.

• 300 minutes/week timetabled, including 
planning time.

• A lot of planning and coordination done 
online. 

 How it was assessed 
• Students were tracked during the entire life-cycle 

of the project (not reliant on final product). 
• Each subject teacher responsible for their own 

assessment and used their own assessment tools. 
• Skills also assessed e.g. oracy (broken into 

sub-categories such as linguistics, cognitive etc.)
• Collaboration skills assessed in groups (looking to 

use more peer-assessment in the future).
• Students took teachers around the exhibition 

in pairs to assess oracy and understanding of 
content. 

• Students also developed an e-portfolio (as an add 
on – not as part of the final product).
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 “One of the things that’s 
really impressed me about 

this project is the enthusiasm 
of the students and their 

keenness to talk about their 
own work – they’re really 

proud of what they’re doing”
Stuart Umbo, Freelance 

Museum Developer 

IMPACT 
School 21’s WW1 exhibition project was able to prioritise 
creative thinking and freedom for ideas. It ignited students’ 
curiosity and was a fantastic vehicle for personal expression 
and the exploration of individual interests.

Moreover, the project gave students insight into how all subjects are linked 
to problem solving and action research. Students were given responsibility 
and ownership of how these key interdisciplinary themes were effectively 
implemented in the project.  

The project also had an impact on teachers. Teachers involved in the WW1 
project at School 21 emphasised how the collaborative nature of designing 
and facilitating the project has been a driving force in sharing their 
knowledge, skills and experiences. 

Successes
Student and teacher  
development

This project has been very powerful in 
instilling a stronger sense of resolution 
in the students and pride in their 
work. 

The magnificent final exhibition 
provided an array of visible and 
noticeable results, all of a very high 
quality. 

The tour guide role was hugely 
powerful in terms of oracy and 
confidence improvements. 

Teachers were able to bring others 
in, taking a sideways step with more 
facilitation and inclusion. 

REFLECTION
Challenges 
Open question and 
differentiation

The essential question was 
purposefully open, but consequently 
difficult to manage, especially when 
trying to cater for the enormous 
content of WW1. 

Motivating more apathetic students 
and generally differentiating.

At times there were too many 
variables: need to find the balance 
between that and standardised 
processes. 

 

Lessons & next steps 

Adjustments for next time

Group assessments allowed for some 
students to be carried. In hindsight, 
peer-assessment is a better tool for 
assessing collaboration. 

Would have used the exhibition 
designer for the entry event as opposed 
to support later in the process.
  
Collaboration with other schools 
(A-level history students) in the 
community. 
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STANLEY PARK HIGH SCHOOL, UK 

THE MISERABLE MIDDLE 
AGES AND ‘BE THE BOSS’

200
Year 7 students were 

involved in the project 
(the whole year). 

7 WEEKS 
The project took place over 7 

weeks 
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Particularly strong on: 

 Community involvement

 Significant content 

  Student-created final product

 Public exhibition  
      

  Essential question

“In normal History lessons, you just get the teacher standing 
at the board saying ‘this is this’ and ‘that is that’...but in this 
project, we’ve almost taught ourselves. We’ve seen that what 
our friends say is important, and we’ve come to value and 
respect one another’s opinions and learnt to work together 
[…] it’ll help us in our GCSEs and A-levels, but also beyond 
that – in the jobs we do.” 

Student, Stanley Park High School

£3.99
was the cost of the final PDF  
of the book sold by students

(Hard copies were £25)



THE STORY
Three essential questions underpinned 
the two interrelated projects that Year 7 
students at Stanley Park completed in the 
second half of their autumn term. 

The first was: ‘What was life like in the Middle Ages?’ 
Loosely based on a project that the History department 
had done before, the project was led by History but 
also involved the English and Art departments. Students 
were asked to choose a topic from the Middle Ages 
that interested them and had the opportunity to explore 
this in depth.  Topics chosen varied widely, including 
music, animals, superstition and religion. 

The other two questions were: ‘What information can 
we trust?’ and ‘How can we get young people to read 
books?’ This enabled the students to think about the 
issues related to researching and publishing original 
information – from how to avoid plagiarism to thinking 
about the needs and preferences of different audiences. 
As part of this enquiry, students studied examples of 
published history books and reflected on the features 
that made them look professional and high quality. 

The students were then issued with a brief to develop 
a double-page spread for a history book based on 
their chosen topic. The book had to be pitched at 
children aged between 10 -13, but they also had to be 
mindful of the fact that their paying customers would 
probably be parents, so they had to keep their tastes 
and preferences in mind as well. To support them 
to do this they co-developed a rubric that specified 
‘non-negotiable’ features of the page. This included 
guidance around layout, the use of images and the 
amount of text on each page.

The pages went through multiple drafts, with students 
and teachers critiquing the work until it reached a 
professional standard. 

The ‘Be the Boss’ project then involved students 
developing and applying their business acumen by 
putting together an online book using www.blurb.com, 
and trying to market and sell it. 

As part of this work the students led on organising a 
book launch. Working in teams, they took on roles such 
as Directors, Producers, Lighting and Sound Technicians 
and Set Designers as they put together a theatrical 
performance based around their work and organised 
musical entertainment. They also set up a booth where 
students could ‘pitch’ their work to potential customers.

In advance of the event, students settled on a price for 
the book: they decided that they would sell hard copies 
of the book for £25.00 and PDFs of the book for £3.99. 

Parents who attended the launch were “amazed” at the 
quality of work produced, and 30 hard copies of the 
book were sold, as well as several more copies of
the PDF. 

“Presentation? Well, I learnt 
that, if you do it plain and 
simple, not a lot of people 

are going to be ‘wowed’ by it, 
whereas if you do it in a more 
weird and wacky way, more 

people will want to read your 
work. I want my work to be as 

beautiful as it can be.” 

Billy, 11

 How it was planned 
• Three teachers – one each from History, 

English and Art – led the work. Altogether 
nine teachers were involved in delivering the 
project. 

• The three lead teachers met up to plan the 
project collaboratively, but generally felt that 
they did not have enough time for planning. 

• Protocols were useful, particularly the ‘Looking 
at Student Work’ protocol which enabled the 
teachers to reflect on the work that students 
had produced, think further about ways in 
which it might be improved and how the teach-
ers could support this. 

 How it was assessed 
• The students’ work was formally graded as 

normal.
• Students served as editors of one another’s work 

and took part in three peer critiques in which 
they offered warm and cool feedback on their 
classmates’ work. 

• The rubric that teachers co-developed with the 
students was used as the criteria for assessment. 

IMPACT 
Katie Alden, one of the teachers who led the work, felt that the 
project served as a leveller between students, through making 
them feel part of a team in which everyone had to ‘pull their 
weight’ in order to develop a publishable product. 

Those students who traditionally tended to get lower marks were given the time 
and encouragement to see their work produced to a high standard, and to be 
able to take pride in what they ultimately produced. Students were also given 
the opportunity to showcase and share particular strengths and skills, whether 
playing an instrument or doing ‘pitches’ for their work in front of people attending 
the book launch: all students had the space to shine.  

The project also served to strengthen the relationship between the school and the 
wider community. Teachers held an Induction Day at the outset of the project for 
parents and other members of the community, where attendees were asked if they 
had any particular relevant skills and expertise to share. Parents volunteered to 
run master classes with students, such as a Marketing Manager who came into 
the school to teach students about how to market their work. 

Successes
Student-created  
final product 

The need to develop a professional 
product showcasing their work 
and learning, and which was 
good enough to be able to sell 
to customers, helped students to 
understand the importance of the 
work and motivated them. 

At the final exhibition, parents 
expressed amazement at the quality 
of work produced, while students also 
had the opportunity to talk about their 
work in front of an audience. Not 
only did this enable them to feel pride 
in what they had achieved, but they 
also were able to improve their oracy 
and presentation skills, providing 
them with a strong foundation in skills 
that will serve them well as they move 
through the school. 

REFLECTION
Challenges 
Multiple drafting  
and critique

Some teachers felt that the multiple 
drafting and critique process took 
too much time and questioned 
whether or not it was worthwhile to 
allow students to spend so much time 
perfecting one output. 

The teachers also felt that they lacked 
sufficient time to plan for the project 
adequately. 

 

Lessons & Next steps
Differentiation 

The main adjustment that the teachers 
would like to make in coming years 
relates to improving their approach 
towards differentiation between 
students. During the project they 
felt that some students could have 
benefitted from more support.

In particular, the teachers want to be 
able to support students to be able to 
do more effective and quality research. 
This might for example involve doing 
more preparatory work to compile 
a set of resources that are useful for 
students as they decide on topics and 
pursue lines of enquiry. 
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STUDENT WORK EXAMPLES

    

The Black Death 
he most horrific thing that happened in the middle ages was The Black Death. 
Everyone knew it was coming and no one could do anything about it. It started at 

the end of 1347 and ended in 1350. It spread very slowly and that made it more deadly 
and terrifying  No one was ever safe, only the lucky ones survived  but there were very 
few of them. You knew when you had The Black Death because black welts appeared 
under your arms and when they exploded black stingy puss oozed out. Within 48 hours  
you would die from the black death. All of the cures that they thought would work didn't 
work at all and that is why most people died of The Black Death. People tried lots of 
different cures for example cooked onions, ten-year-old treacle, arsenic, crushed emer-
alds, sitting in the sewers, sitting in a room between two enormous fires fumigating. They 
believed that God was punishing them, and that is why he sent the plague. 

In this picture people are praying 
in a  chapel . They are praying  to 
God and asking him not  to pun-
ish them as people believed the 
Black Death was a punishment 
sent from God.  

 

This is painting of a person very ill from 
the black death. You can see lots of the 
welts all over their body.  

This is map of where the 
black death hit  all of Eng-
land and where it hit in 
parts of Ireland.  

This is a pictures of someone burning the bod-
ies and he is wearing protective clothing to 
make sure he  doesn't get infected by the dis-
ease. Usually they buried peasants together and 
got paid a lot of money for doing it .   

Causes of the Black Death  

Medieval doctors did not understand disease so had limited ability to prevent or cure it. 
So, when the plague came, doctors couldn't stop it . There was also very poor public 
health. Medieval towns had no system of drains, sewers or rubbish collections. In such 
dirty conditions, rats lived and germs could grow. Also, after 1300, there was climate 
change and harvests failed, so it is possible that, when the plague hit, people were not as 
healthy and strong as they had been.  

 49 48 

Did you know?  

The Black Death was in fact spread by rats and 
flees! Because the flees bit the rats and the rat’s 
blood was dirty so when the flees had the rats 
blood in them the flees went and bit people so 

then they had the rats blood in and then they died 
of the Black Death!  

Q: When did the 
Black Death start and 
finish ? 

 How would you survive?  

Did you know? 

In the medieval times well in fact out of 
all the time periods, the worst case of 
any of the plagues was the Black Death. 

T 

Lauren
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    THE CHURCH 
             How important was the Church? 

T he Church was the most important organisation in the medi-
eval period due to the fact they owned land, decided on tax-
es and laws. The church was believed to have great power 
over the hearts and minds.  

Rich or poor, man or woman you would still attend church, get married 
and be baptised. 90% of the medieval population were Christian. If you 
were Christian you would belong to the church. 

 In a church the monks would do most of the work and the bishops 
would have the power. The monks report to the Abbots, the Abbots re-
port to the Bishops, the  Bishops report to the very few Cardinals and 
they report to the one Pope who serves God. 

In the 14th century 
the church had be-
come extremely 
rich. The picture 
above is an example 
of a chalice used to 
hold the blood of 
Christ or the red 
wine. 

A medieval church may 
have a holy relic. A holy 
relic is an object touched 
by Jesus or a saint. 

The Pope is the leader 
of the catholic church. 
This ring belonged to 
Pope Eugenius IV. 

 

This would contain a burning 
incense. Bishops would hang 
these during mass as a sign of 
good luck.  

  This is a type of stain glass window. A religious stain glass window is a colourful window often found on a church or 
cathedral. They show important religious events and scenes. This particular one has Jesus walking on water, Jesus dying on the 

cross and Jesus changing water to wine  

This is a typical medieval church. They would have one tall tower for baptisms and marriages. The longer one was for mass. 

Monk= A monk would dedicate their 
lives to God and helping others. They 
cannot get married or commit any sins.  

Mass=  Mass is a word medieval people 
use instead of sermon which is where all 
the people who attend church get togeth-
er and talk about God. 

Baptism= To be baptised means admis-
sion to the church. 

INRI=  INRI is a Latin acronym That 
means ‘ Lesus Nazarenus Rex La-
daeorum and in English: Jesus of  Naza-
reth King Of the Jews. 

37 

35 

This  is a pyramid of  power for the Church. 

 

Question 

What made the 
church so powerful? 

 
 

 

The things that made the 
church so powerful were the 
fact it owned lots of land, de-

cided on taxes and created the 
laws of the country.  

Answer: 

Pope 

Cardinal 

Bishops 

Abbots 

Monks 

Joseph
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KNUTSFORD ACADEMY, UK 

WHAT QUALITIES MAKE  
A SUPERHERO? 

Year 7 and 8 
students were 
involved in the 

project

8 
WEEKS 

The students took 8 
weeks to complete the 

project from start  
to finish.  

Particularly strong on: 

  Community involvement

   Multiple drafting & critique 

  Student and teacher voice

“When students can see the progress that they are making in 
a very direct and visual way, and are given the time to reflect 
on the progress that they are making by themselves – that’s 
very powerful.”

Andy Mason, teacher 
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250 
WORDS  

was the length of the  
piece of writing that 

students produced at the 
end of the project .  



THE STORY
An explicit aim and vision of Knutsford 
Academy was to use REAL Projects to build 
the school’s relationships with the local 
community, and to involve local groups 
and individuals in the inspiration, creation 
and exhibition of student work. The ‘What 
qualities make a superhero?’ project 
therefore offered Year 7 and 8 students the 
opportunity to design their own original 
superhero, followed by the chance to 
celebrate local heroes in the community. 

The final product was a piece of writing – 250 words 
long – accompanied by a photograph, in which pairs 
of students justified their choice of a local hero. The 
work was to be displayed upon completion. 

The project included several stages, building the 
students’ skills and understanding step by step. In the 
first lesson, students watched a hero video montage, 
which provided the stimulus for them to brainstorm 
the qualities that make a good superhero. From these 
beginnings they designed their own original superhero, 
and had their peers critique their work by highlighting 
what they liked about the superhero and what they 
thought could be improved. Students invented a 
creative variety of superheroes, with peers contributing 

Successes

• Students enjoyed the process of 
multiple drafting and critique 
and benefitted from it. Regular 
reflection points were built into 
the project to enable them to 
review their own progress. 

• The work enabled the students to 
develop a number of skills and 
competencies, including collabo-
ration, cooperation, leadership, 
oral and written presentation and 
literacy. 

• Teacher Andy Mason kept an 
online learning journal that 
was also accessible to students, 
enabling them to chart the course 
of the project, remind themselves 
of its purpose, and access the de-
tails of homework assignments.

REFLECTION
Challenges 

• The project went on for longer 
than expected.

 

suggestions about how to make them better on post-
it notes. Of ‘Ultra Girl’, a superhero with the magical 
ability to extinguish fires, one fellow student wrote: “I 
like what you have written, but maybe find ways to 
represent the information visually next time!” 

Having learnt about multiple drafting and critique, the 
next two phases focussed on consolidating the students’ 
understanding of the common qualities that make a 
superhero. Students worked in groups to develop these 
criteria together, ending with a rubric that they could 
then use to identify local, national, international and 
historical superheroes. Each group were asked to assign 
themselves a CEO who would keep their peers on task 
and at the same time develop leadership skills.  

Finally students were ready to produce their final piece, 
writing about local heroes that ranged from Mums and 
Dads to local sportsmen and lollipop ladies. 
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SCHOOL 21, UK 

BEEGU’S FEELINGS:  

WHAT’S THE STORY?

5
The age of students who 
took part in the project 

4 WEEKS
The project took place over  

4 weeks (2 days a week)

Particularly strong on: 

  Essential question

   Multiple drafting & critique 

  Student-created final product

“I enjoyed going to the art gallery, because when I looked 
at the paintings they were better than mine. I didn’t mind the 
critiquing. I’ve learnt how to paint more carefully.”  

Noah, 5 
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3
The number of drafts of 
their work that students 

completed 



THE STORY
What’s the Story? was run with Year 1 
students aged 5 – 6. It was designed to 
develop children’s painting and drawing skills 
as well as critiquing and redrafting skills. 

The project launched with a visit to the National 
Gallery in London, during which the children looked at 
a variety of artworks. Teachers felt that it was important 
to begin the project with discussions and questions 
about art so that the children could explore what they 
liked and how to talk about art. This allowed them to 
develop reasons for their own choices in their work. 

The class then explored how to use colours and textures 
when painting. They read the children’s story Beegu, 
about an alien who gets lost on earth, before selecting 
a scene from the book that particularly resonated with 
them. They then created an artwork using different 
colours and textures to represent the feelings in the 
chosen scene.  

The children completed three drafts of their art piece, 
each time working with a partner to offer one another 
feedback about the strengths of the work and what 
could be improved. Teachers used the video ‘Austin’s 

Butterfly’ to teach the students about the objectives 
of critique. They responded well to this video and 
quickly understood the concept of kind, helpful, specific 
feedback. 

The resulting work was displayed in the classroom and 
in the school halls, leading to much positive feedback 
from parents and visitors to the school. The final 
products were beautiful, and each child could explain 
their choices and reasoning behind their artwork. Titles 
of their work included: ‘The Confusions of an Alien 
Beegu’, ‘Beegu Watching Stars’ and ‘Beegu Feeling 
Happy But on a Sad day.’  
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Successes

• Students very quickly grasped 
the three tenets of critique: be 
kind, helpful and specific. They 
responded well to feedback from 
their peers and the quality of 
their work improved as a result. 

• Students understood the purpose 
of their learning and were able 
to talk confidently about their 
work and why they had chosen 
their scenes.  The project was 
written up as an Unboxed Card 
and featured in High Tech 
High’s Unboxed journal. It is 
also displayed on the School 
21’s website, on a page that 
showcases the school’s ‘beautiful 
work’: 

• http://school21.org/tags/
beautiful-work 
(school 21 website)

REFLECTION
Challenges 

• Teachers found themselves 
confronting the question: how 
can we get young children 
to develop really quality 
work? To some extent this was 
about overcoming their own 
expectations and assumptions 
about what the children could 
achieve and being able to 
believe that giving them more 
control and ownership would 
lead to higher engagement and 
deeper learning. 

“It is too easy to 
underestimate what 

small children can do. 
This project really made 
me think: ‘Wow! Aren’t 

kids amazing?!” 

Lucy Williams, teacher of 
Year 1 students  
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